
Year 6
Teaching units 44–54
Before working from these teaching units, please read the following sections:
● Introduction and rationale (page 7);
● How to use the teaching units (page 24).

A few reminders:
● Instructions for activities displaying page numbers are to be found in Section 3 of Part 3.
● For work on any grammatical feature in a previous or subsequent year or term, please refer to

the grammatical subject index in Section 8 of Part 3.
● These units do not include the teaching for text level objectives.
● The activities in the units can be used, reused and elaborated.
● Sentence level learning should be applied in shared, guided and independent writing.
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Y6 Term 1 S1
OBJECTIVES
S1 to revise from Y5: the different word classes, eg prepositions; re-expressing sentences in a

different order; the construction of complex sentences; the conventions of standard English;
adapting texts for particular readers and purposes;
Note: For complex sentences, see Y6 Term 1 S5; for conventions of standard English, see Y5
Term 2 S2; for adapting texts for particular readers and purposes, see Y5 Term 3 S2.

Principles and explanation
● We tend to take the term ‘adverb’ (see Teaching Unit 39) literally to mean ‘adding meaning to or

modifying the verb’, but adverbs can also add meaning to other adverbs, adjectives and whole
sentences as the adverb really illustrates below:
I really enjoyed the party. adverb + verb;
She’s really nice. adverb + adjective;
He works really slowly. adverb + adverb;
Really, he should do better. adverb + sentence.

● In many cases, adverbs and adverbial phrases tell us: how (manner), eg slowly, happily, in a
strange way; where (place), eg there, away, outside; when (time), eg now, soon, later, a
few days ago; how often (frequency), eg ever, regularly. Other adverbs show degrees of
intensity, eg very slowly, fairly well; the attitude of the speaker to what she or he is saying,
eg perhaps, obviously; connections in meaning between sentences, eg however,
furthermore (see Teaching Unit 32).

● Nouns are modified by adjectives (see Teaching Unit 39), eg the big hat, and other nouns
which behave like adjectives, eg a library book. Some adjectives are derived from nouns, eg
a watery grave.

● Prepositional phrases and adverbials can occur at various points in sentences so allowing for
emphasis and stylistic effect.

Sentence level activities
Adverb generation
Take a simple sentence, eg He walked slowly. Generate adverbs by replacing the given adverb
with others which would make sense, eg He walked quickly, hastily, swiftly, purposefully,
crossly, awkwardly, grudgingly, merrily, sulkily. Now ask the question where? – away,
nowhere, off, there, everywhere, outside, inside, upstairs; or the question how often? – very
often, frequently, regularly, hardly ever, never.

In shared reading, look for powerful verbs, eg Sea Tongue by Kevin Crossley-Holland
(Longman).

Descriptive writing
Choose a narrative text or poem. Ask the children to underline the phrase which describes the
subject of the sentence.

Nine off-white sheep with handlebar horns stood plaintively with their backs to the driving
rain. Tom pulled his cape more tightly round him as he struggled past. Up ahead, thunderous
clouds churned over and round. Suddenly a bright streak tore across the sky. Flames rose from
a tree to Tom’s left as thunder crashed and boomed, throwing him to the ground.

Discuss the distribution in the text of unmodified nouns (eg Flames) and the different ways of
modifying them (eg a bright streak). Take suggestions as to why the author chose to modify or not
in each instance.
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Collect and classify (page 156)
Examine some instructional, persuasive and explanatory texts for the use of noun modifiers.
Underline the subject of the sentence. First classify the noun as modified or not. Then classify the
modified nouns by the method of modification, ie adjective, determiner, noun, preposition.

Construct (page 158)
Write a series of sentences using a prepositional phrase, eg:

The man in the red suit ran away.
The girl was living in France.
They returned at midnight.
We will have it finished by Wednesday.
The boy from space cried all night.
He gave her some perfume from France.
The cat with no whiskers meowed all the time.
They were burgled during the night.
She walked across the grass.
They went inside the tower.
He went away with his friends.
She drove past the palace without a second thought.

Underline the prepositional phrase in each sentence. Try moving the prepositional phrase around to
see if it means the same in a different position. In which sentences can it be moved and in which
can it not? Draw conclusions as to the use of modifiers in each text type. (A preposition which
modifies a noun must stand immediately after the noun it modifies. Prepositions of place and
similarity which modify verbs must stand immediately after the verbs they modify. But prepositional
phrases of time and addition can move about within a sentence, eg We will have it finished by
Wednesday./By Wednesday, we will have it finished. He drove past the palace without a
second thought./Without a second thought, he drove past the palace. Note the use of the
comma when the prepositional phrase starts the sentence.)

Ensure children apply this sentence level learning in their writing.

Shared writing

Related text level objectives: Y6 Term 1 T10, T17

After planning a short non-chronological report, consider the effective use of nouns and their
modifiers (determiners, adjectives, nouns and prepositional phrases). Choose the most precise and
economical method of expressing the facts. For example, in a short report on frogs, the first
paragraph may describe the particular frog being studied in the classroom. Description of the frog
will be restricted to what is immediately observable, not conjecturing on how the frog may be
feeling. It will include adjectives of colour and size and possibly some comparatives. The
determiners may be the or this.

The next few paragraphs will lose any determiner and refer to frogs in general – their habitat,
what they eat, reproductive cycle, etc.

This type of writing is in sharp contrast to a poem.Ask the children to describe the frog again,
but in a poem. Discuss the freer use of language in this medium, the opportunity to consider the
attitude of the frog being scrutinised by a sea of 11-year-old faces, the use of noun phrases to capture
the essence of the colour and action of the frog swimming, which was denied in the report format.
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Y6 Term 1 S2 and S3
OBJECTIVES
S2 to revise earlier work on verbs and to understand the terms ‘active’ and ‘passive’; being able to

transform a sentence from active to passive, and vice versa;
S3 to note and discuss how changes from active to passive affect the word order and sense of a

sentence;

Principles and explanations
● A sentence using the active voice is one where the subject of the sentence is the ‘agent’ of the

action expressed in the verb, and the object of the sentence is the ‘recipient’ of that action, eg
The mouse frightened the elephant. (agent – verb – recipient).

● In using the passive voice, the sentence is turned around so that the normal object becomes
the subject, ie the subject is now the ‘recipient’ of the action instead of the ‘agent’. If the agent
(the former subject of sentence) is retained, it is usually added after the verb and introduced
with by, eg The elephant was frightened by the mouse. (recipient – verb – by agent).
However the agent can sometimes be omitted completely, eg The elephant was
frightened.

● The active voice is far more common than the passive, in both speech and writing.
● Passive sentences including the agent can sound clumsy and unnatural. They are often best

avoided. Passive sentences which withhold or conceal the agent, eg This window has been
broken, are much more useful. See also Teaching Unit 48.

Sentence level activities
‘Who-did-what-and-to-whom?’ game
Get two pupils very quickly to mime a simple action (No physical contact!). A must be doing
something to B.

Create a sentence to describe the action from A’s point of view (active). Then swap it around to
B’s point of view (passive). Work orally first and then in writing (dry-wipe boards). Keep it lively, active
and fun.

Shazia is painting a dog.
No! A dog is being painted by Shazia.
A monster is eating Cynthia.
No! Cynthia is being eaten by a monster.

Extend this (literally, as well as educationally) by getting a number of pupils to form a row (or even a
circle). Each person can be doing something to the one on their right. ‘Read’ the row or circle in one
direction (the active one). ‘Read’ it again in the opposite direction (the passive one).

Kate is speaking to Ahir. Ahir is helping Emma. Emma is shouting at Matthew. Matthew is eating
Kate’s apple.

Ahir is being spoken to by Kate. Emma is being helped by Ahir. Matthew is being shouted at by
Emma. Kate’s apple is being eaten by Matthew.

Write out some of the sentences (on cards) to use later.

Investigate and hypothesise
● Ask pupils to collect examples of active and passive sentences, and write them on cards

(possibly some from the previous game).
● Distribute the cards. Ask pupils to cut up the sentences and attempt to rearrange them to

change active into passive, and vice versa.
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● Hypothesise ‘rules’ for what happens when you change from one to the other. What happens
to the order of the words? What word or words do you have to add or take away?

● See if pupils can explain for themselves what the difference between active and passive is, and
how the sentences change.

● Practise changing sentences both ways to test the pupils’ rules. Do they work or do they need
to be revised in the light of further experience?

Sort and classify
Sort and classify these passive voice sentences according to the ending of each.

The window was broken by a group of girls playing football.
The window was broken by a stone which had been carried from the beach.
The window was broken by giving it a sharp tap near the top right corner.
The cup final was won by the best team in the country.
The cup final was won by sheer grit and determination.
The cup final was won by dominating the opposition in mid field.
The little monster was tripped up by the big hairy monster.
The little monster was tripped up by his own big feet.
The little monster was tripped up by tying a string of sausages across his doorway.

In these sentences the passive voice is quite useful. Why? What different things do the different
endings tell us? (Who did it?/What was used to do it?/What method was used to do it?) Could the
word by be replaced by any other word in any of the sentences? Can you write some more
examples for each category?

Ensure children apply this sentence level learning in their writing.

Shared writing

Related text level objective: Y6 Term 1 T6

Write a brief episode from the life of Mr Hasbean (a relation of Mr Bean, now deceased). Mr Hasbean
is seriously accident-prone.Write in the voice and style of the example text, using the passive to show
how Mr Hasbean is constantly the ‘victim’ of things which happen to him. Hint: Don’t overdo it!

Mr Hasbean at the Seaside
No sooner had Mr Hasbean stepped off the coach than he fell foul of all the hazards of the seaside.
First his best hat was blown away by gale-force sea breeze. Then, within seconds of reaching the
promenade, his bald pate was splattered by a low-flying seagull. “Oh no, a souvenir from
Scarborough already,” he sighed. When he tried to walk along the beach his shoes were soaked
through by the sneakiest of waves. When he tried to eat candyfloss his face became coated with
sticky pink goo. Even worse, when he tried to buy himself a sixpenny donkey ride he was berated by
the donkey man, and laughed at most cruelly by most of the people on the beach. Some nasty
children even kicked sand at him. As he turned away in shame, he was hit sharply on the back of the
head by a flying hat. “I wouldn’t care,” he grumbled, “but that was my hat.”

If you have no better ideas, you could try ‘Mr Hasbean on the farm’ or ‘Mr Hasbean goes back to
school’.

Now what things could happen to Mr Hasbean in this situation? Let’s make a list.
Remember if we are using the passive voice, Mr Hasbean, or something belonging to him, has to be
the subject of the sentence. Yes, Mr Hasbean was bitten by… that’s the idea. Now we have to
make these into a well balanced paragraph. We need to vary the sentence length, and we will mix

some active voice sentences in as well, so that the pattern doesn’t get too monotonous.
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Y6 Term 1 S4
OBJECTIVES
S4 to investigate connecting words and phrases: collect examples from reading and thesauruses;

study how points are typically connected in different types of text; classify useful examples of
different kinds of text – for example by position (besides, nearby, by); sequence (firstly,
secondly…); logic (therefore, so, consequently); identify connectives which have multiple
purposes (eg on, under, besides);

Principles and explanation
● Connectives are used to help ‘stick texts together’ by referring and making links to what has

gone before, to create links between sentences, eg He went over the wall and lay still.
Later, when he was sure no-one was around, he slithered forward. Later is the
connective.

● Connectives can be words or phrases, eg Later, In spite of.
● Different types of text may use particular types of connective, but some connectives can be

used in more than one type of text. The kind of connective used is often a key identifying
feature of a particular kind of text and used for a particular purpose:
– addition (also, furthermore, moreover);
– opposition (however, nevertheless, on the other hand, but, instead, in contrast,

looking at it another way);
– reinforcing (besides, anyway, after all);
– explaining (for example, in other words);
– listing (first of all, finally);
– indicating result (therefore, consequently, as a result, thanks to this, because of

this);
– indicating time:

subsequent (just then, next, in due course, in the end, after that, later, finally,
eventually);
prior (at first, before, in the beginning, until then, up to that time);
concurrent (in the mean time, simultaneously, concurrently, meanwhile).

● Connectives do not necessarily open a sentence, eg However, he was not satisfied. ; He
was, however, not satisfied.

Sentence level objectives
Collect and classify (page 156)
Distribute different kinds of non-fiction text to pairs or small groups of children and ask them to
highlight connecting words and phrases. Collect these under different headings (eg ‘connectives
from instructions’) on whiteboard or easel. Classify useful examples for different kinds of text, eg by
position (beside, nearby, by); sequence (firstly, secondly); logic (therefore, so, consequently);
identify connectives which have multiple purposes, eg on, under, besides. Try substituting one set
of connectives for another. Which ones can you swap and still make sense? Which are not inter-
changeable? Why? Collect examples from reading and thesauruses; study how points are typically
connected in different kinds of texts.

Cloze (page 157)
Cover connectives with Post-its® in a fiction or non-fiction text. Read through the sentences before
the first connective and, before reading the next sentence, discuss what connective would be
appropriate to open it and why. Then read the sentence and consider whether the original
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suggestion is still appropriate. Finally reveal the connective. Repeat with subsequent sentences.

Replace (page 160)
Turn a set of numbered instructions for a recipe into a recount, changing the tense and substituting
appropriate connectives for the numbers.

Ensure children apply this sentence level learning in their writing.

Shared writing

Related text level objectives: Y6 Term 1 T17

● Look at a number of reporting styles. Notice that in reports which describe a process there will
be temporal connectives, eg the life-cycle of a butterfly or a football match, eg First, three
weeks later. The connectives may well open paragraphs rather than connect sentences
within paragraphs. On the other hand, reports which describe different facets of a subject
might use subheadings or bullets to organise the text and very few verbal connectives
between paragraphs, but they are more likely to use connectives to link or contrast ideas
within paragraphs, eg On Saturdays there are street markets where you can buy all
sorts of goods. However, some children do not have places where they can play.

● Link report writing to the content of another curriculum area, eg History. Gather the facts
together, eg life in rural Britain in the 1930s. Decide the specific subjects for each paragraph
and then work on each paragraph in turn. Use shared writing to work up one paragraph.
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We have lots of information about the hardships at this time.
But people obviously enjoyed themselves as well. We’ve decided to put these pieces of
information together in one paragraph to show the contrast. Let’s see what we’ve got:

People worked long hours for low wages.
The cinema was the chief form of low price entertainment.

Every small town had its Gaumont or Roxy.
People went to the cinema once a week.

The cheapest seats were fourpence.
Frankenstein was a great favourite.

Lets start with People worked long hours for low wages. Now, let’s get the contrast by 
using however. However, they could still afford a weekly outing to the cinema. Every

small town had its Gaumont or Roxy and for fourpence they lost 
themselves in a Frankinstein horror film.



Y6 Term 1 S5 and S6 
(Y6 Term 2 S3 and Y6 Term 3 S4)
OBJECTIVES
S5 to form complex sentences through, eg using different connecting devices; reading back

complex sentences for clarity of meaning, and adjusting as necessary; evaluating which links
work best; exploring how meaning is affected by the sequence and structure of clauses;

S6 to secure knowledge and understanding of more sophisticated punctuation marks: colon,
semi-colon, parenthetic commas, dashes, brackets;

Principles and explanation
● See Teaching Unit 43 for principles governing complex sentences.
● Subordinate clauses may have a whole verb chain, eg The girl, who was smiling through

the window, was enjoying one of the happiest days of her life, or only part of the verb,
eg Smiling through the window, the girl was enjoying one of the happiest days of
her life. This last construction, in which a non-finite verb is used outside the verb chain is very
useful for providing variety in writing, eg Loaded to the full with contraband, the Skoda
eased its way out of the warehouse.

● Colons introduce lists, quotations or summarising statements. In parenthesis, commas create
the least degree of separation; dashes are next, creating a jerky effect; brackets cut off part of
a sentence very firmly.

● Semi-colons are used in place of connectives to separate two clauses. They tend to be used to
join clauses which are semantically linked, eg I liked the book; it was a pleasure to read.
They are also used to separate items in a list, where the items are phrases or clauses rather
than single words, eg Children should learn to form complex sentences through using
different connecting devices; reading back complex sentences for clarity of
meaning, and adjusting as necessary; evaluating….

Sentence level activities
Crazy clauses

Use a complex sentence as a model, eg Although Harry knew the way to Hogwarts, it
would still be difficult. Ask the children to write sentences starting with although, because of,
despite, after, using the key words humbug and zebra, eg:

Although the zebra was on a strict diet, she still couldn’t resist the humbug.
Because of the humbug’s relatively small size, it was only rarely mistaken for a zebra.
Despite the fact that the zebra hadn’t eaten for days, it just couldn’t bring itself to
consume the stripey humbug.
After sucking a humbug, the zebra’s stripes became more prominent.

Construct (page 158)
On three pieces of card write:

although he was scared he walked on ,

Ask pupils to hold up the cards to make Although he was scared, he walked on. Then ask them
to re-arrange themselves into: He walked on, although he was scared. Discuss the effect of the
order of the clauses: the first version emphasises the fear; the second the walking.

Y
6 

Te
rm

 1
 S

5 
an

d
 S

6 
(Y

6 
Te

rm
 2

 S
3 

an
d

 Y
6 

Te
rm

 3
 S

4)

132

47UNIT



Discuss situations in which writers might want to use the first version, and situations in which
they might prefer the second. For example, the first version might lead on to another sentence
about fear, whereas the second might lead to a description of where he was going.

Ask pupils to invent similar complex sentences which can be manipulated for different effects,
write them on strips of wallpaper and cut them into two clauses, which can be re-arranged. Then
ask pupils to write down both versions and follow each with another suitable sentence, depending
on the effect of the clause order.

Collect and classify 1 (page 156)
Find complex sentences in texts and underline the main clause in each one and look for the word
which begins the subordinate clause. Classify these words according to whether they are verbs or
subordinating words, eg Shovelling (verb) snow as fast as possible, the rescue team
managed to reach him. The rescue team managed to reach him because (subordinator)
they shovelled snow very fast. Collect the subordinating words into a list for future reference.
Collect the examples of subordinate clauses which start with non-finite verbs (eg Shovelling) and
display them.

Construct (page 158)

Y
6 

Te
rm

 1
 S

5 
an

d
 S

6 
(Y

6 
Te

rm
 2

 S
3 

an
d

 Y
6 

Te
rm

 3
 S

4)

133

SUBORDINATE CLAUSE (GREEN)

Linking arms,
Shovelling snow as fast as possible,
Growling in disgust,
Shrouded in a thin white veil,
Moulded onto the edge of the window,
Encouraged by this response,
Falling through the air,
Tortured by recollections of last night,
Peering into the darkness,
Fighting a way through the crowd,

MAIN CLAUSE (RED)

the thief managed to escape
the rescue team managed to reach him.
he slunk along the corridor 
the girls danced down the street.
the Prime minister called an election.
the boy‘s life appeared before him.
they could identify nothing.
our dogs raced around the field.
her eyes appeared even bigger.
the carvings were exquisite.

Complex sentence game (page 159)
Opening sentence: Grinning from ear to ear, Paolo leaped off the balcony.

The object of this activity is to give the children oral practice in constructing subordinate
clauses beginning with a non-finite verb (see Principles and explanation above). In this activity the
subordinate clause should always start with a non-finite verb, eg Failing to notice the junction;
Encouraged by this response.

Examples
Encourage the children to look for examples of good use of complex sentences in each other’s
writing and to suggest occasions where linking simple sentences to form complex sentences might
improve composition.

Collect and classify 2 (page 156)
Collect and classify semi-colons as ‘unspoken’ connectives, eg It was a very cold day; she had
to wrap up warmly, or to demarcate phrases in lists, eg On our picnic, we took fresh, green
celery, cool and crisp; onion bhajis, large, round and spicey; orange and lemon slices
floating in sparkling punch.



Collect and classify 3 (page 156)
Collect and classify the use of colons, brackets and dashes.

Collect and classify 4 (page 156)
Collect and classify the use of commas: lists (verbs, adjectives, nouns); demarcating additional
information, demarcating subordinate clauses, demarcating adverbials.

Punctuate (page 159)
Choose a text with a range of punctuation such as full stops, capital letters, commas, speech marks,
question and exclamation marks, colons, brackets, dashes, semi-colons.

Ensure children apply this sentence level learning in their writing.

Shared writing

Related text level objectives: Y6 Term 1 T6, T14, T17

● Teacher demonstration
Explain that we need to know how to write complex sentences so that we can write sentences
which hold more than one piece of information. For instance, contrasting two characters in a
story can be done very effectively and quickly in one sentence, eg While Jenny was
laughing with her friends, Sonia was crying alone on her bed. Or balancing two
opposing thoughts in a discussion piece, eg Although foxhunting is cruel, the
alternatives may be worse.

Explain that most effective writing is a mixture of simple and complex sentences. Simple
sentences are direct. Complex sentences, allowing the interweaving of ideas, express clearly
the relationship between ideas, eg:

I walked down the street. Lights came on in several windows. A dog howled. I
shivered with fear. I walked on.
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47 continued
UNIT

Too many short sharp sentences I think.
It sounds like machine gun fire! Let’s try using conjunctions to link them
into complex sentences: As I walked down the street, lights came
on in several windows and a dog howled. Although I shivered

with fear, I walked on.

That’s OK, but it loses some of the impact. I’d like a short scary 
sentence in there somewhere. How about stopping after several

windows? I’ll put a full stop there, then have a single clause sentence
for dramatic effect: As I walked down the street, lights came on in

several windows. A dog howled. Good. That’s shivery.



Enlist the aid of the children in the next sentence; tussle with the advantages and
disadvantages of the form of sentence: complex versus simple and the different structures of
complex sentences including non-finite verbs.

● Practise the use of semi-colons in a piece of biographical writing, eg:

Charles Dickens was born in 1812; when he died in 1870, he was the most popular
writer in the country.

Consider all the other ways in which this sentence could be written, without a semi-colon, eg:

Charles Dickens was born in 1812 and died in 1870. By that time, he was the most
popular writer in the country.

Consider the effect of the semi-colon: its formality and that it creates a balance within one
sentence by inviting the reader to consider Dickens’ birth and death as one, to think about how
much he had achieved by the end of his life.

● Ask pupils to consider what effects
these punctuation marks could achieve
in their next piece of writing. Afterwards,
they should judge whether the desired
effects have been achieved. They could
involve other pupils in making these
judgements, by asking others what the
effect of a particular use of punctuation
is, before revealing their intentions.
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My last sentence is OK, but I don’t think the conjunction adds 
anything here. It’s too careful an explanation (the sort of thing you’d 

put in a piece of report writing). I think I’ll pull the verb down instead…
how about: Shivering with fear, I walked on. It incorporates both 

the ideas, but it isn’t so long-winded.

Right, let’s read through the whole thing: As I walked down the street,
lights came on in several windows. A dog howled. Shivering with fear,

I walked on? Good – it works! I hope you’ve noticed how the punctuation 
affects my reading. Those commas and full stops show where one chunk ends

and another starts.



Y6 Term 2 S1 (Y6 Term 3 S3)
OBJECTIVES
S1 to investigate further the use of active and passive verbs: secure the use of the terms ‘active’

and ‘passive’; know how sentences can be re-ordered by changing from one to the other;
identify examples of active and passive verbs in texts; experiment in transformation from
active to passive and vice-versa and study the impact of this on meaning; consider how the
passive voice can conceal the agent of a sentence, eg the chicks were kept in an incubator;

Principles and explanations
See Teaching unit 45.

Sentence level activities
Collect and classify (page 156)
Collect examples of the passive voice where the agent has been hidden or withheld. What different
reasons might the writer have for doing this? (The agent is unknown. The writer does not want the
reader to know who the agent is. The agent is unimportant or irrelevant in the context. The writer
wants the reader to focus on the person [thing] who is acted upon, rather than on the agent.) eg:

The glass had been shattered. (We don’t know how, why or who did it.)
The butler was murdered. (By whom?)
The parcel was delivered. (It doesn’t matter who delivered it.)
The king was flattered. (It is the king who is important here, not the person doing the flattering.)

Play ‘Who done it?’
Drawing on well-known stories, write single-sentence ‘Who done it?’ scenarios. Use the passive
voice to conceal the perpetrator, eg:

Who done it?
1 A young bear’s breakfast has just been eaten up, and his bed slept in.
2 An apple is being shot off the head of a very frightened looking young boy.
3 A rich man has been robbed, and a poor one rewarded with the loot.
4 A frilly nightcap and a pair of spectacles, no longer needed by their owner, are being worn by

someone else.
5 A tiny, golden ball has been caught, and a sticky, aerial game won.

Model and discuss the writing first. If pupils still have difficulty, provide a potential list of
perpetrators, or generate one as a class activity. Write each sentence in the active voice first, eg Dr
Who navigated an old police telephone box through time and space. Then turn these
around into passive voice sentences, including the ‘by (who-ever-it-is)’. Form the final puzzle by
crossing out the ‘by…’, eg An old police telephone box was navigated through time and
space (by Dr Who).

Play games where other pupils have to guess ‘who done it’.

Identify and change
● How is the passage altered by the changes from passive to active? Which is the more

effective? Why?
● Identify and mark all the passive verbs in the following passage.
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● Try to change the relevant sentences into the active voice. How easy is this? Is it easier for
some sentences than for others? Which ones? Why? What word or words do you need to keep
adding? Why?

Chapter Three: “Boom! Boom!”
This message is being written by me, the author. I know that we are only up to Chapter Three, but
this story will have to be cancelled. You see it was being written as a detective story, a “Who
done it?”. Unfortunately, however, my detective has just been killed. You will remember that
Chapter Two was rounded off when our hero went to bed in a guest room in the isolated mansion.
Well, it turns out that he was murdered in the middle of the night. I was surprised myself, I can
tell you. His bedroom door was forced and his room was entered at about three in the morning.
The poor chap was hit over the head. He was killed with one almighty blow. It has been
discovered that the deadly deed was done with an enormous drumstick. The weapon had been
stolen from an eminent doctor whose bedroom was just along the corridor. I have been
informed that she played the kettledrums in her spare time.

So now my story has been ruined. How can a detective story be continued without its
detective? My creativity has been murdered. My great novel can never be finished. I have
been devastated by the events of the last few hours. It has come as a resounding blow for me –
as well as for the detective. My story would have been enjoyed by so many people! THE END.

Ensure children apply this sentence level learning in their writing.

Shared writing

Related text level objective: Y6 Term 2 T10

In a selected genre, and drawing on models previously examined, write a short passage where the
protagonist is acted upon by outside circumstances. Make use of the passive voice to convey the
feeling of the protagonist responding rather than acting, eg:

In the middle of the night Sebastian was woken by the most hideous scream. He jerked upright and
his eyes sprang open. He was even more terrified by what he saw then. His flesh turned to goose
bumps and his very blood curdled. His body was gripped by a paroxysm of horror.

The Oscars! Gemma could hardly believe it. She was overwhelmed by the glamour of the occasion.
Her eyes were dazzled by the sequins, the lights, the glitter. More than that, her mind was dazzled
by the sheer wonder of being part of it all. She had never before been made to feel so special, never
in all her short life.

Simon was soothed by the tranquillity of the landscape. His busy mind was calmed by the scudding
clouds. His temper was cooled by the quiet running of the stream. He began to feel human again, and
his faith in life was restored by the naturalness, the tangible reality of everything around him.

Y
6

Te
rm

 2
S

1 
(Y

6 
Te

rm
 3

 S
3)

137

Think where he (or she) is and what he is feeling. How do you 
want him to be affected by what he sees around him or what is happening around him? 

Now make him the subject of a passive verb, to show the way he is being affected. Don’t overdo it. You
will need to mix in some active verbs as well, or it will start to sound very contrived. Is it working? 

Are we getting that feeling of him being controlled or changed or in some way affected by things outside?



Y6 Term 2 S2 (Y6 Term 3 S3)
OBJECTIVES
S2 to understand features of formal official language through, eg collecting and analysing

examples, discussing when and why they are used; noting the conventions of the language, eg
use of the impersonal voice, imperative verbs, formal vocabulary; collecting typical words and
expressions, eg those wishing to…, hereby…, forms may be obtained…;

Principles and explanation
● Some of the principal features of formal language are impersonality and ‘distance’ in approach

(objectivity, avoidance of personal involvement), use of the passive voice, studied politeness,
and the employment of formal vocabulary, including ‘technical’ words, and ‘stock’,
conventional phrases.

● Whilst a degree of formality is sometimes called for in the context of a particular audience and
purpose, this can easily be overdone. Too much formal language becomes gobbledegook and
needs to be avoided. When unduly exaggerated, formal language can produce a comic effect –
intended or otherwise! 

Sentence level activities
Collect and classify (page 156)
Use a formally written text (eg a solicitor’s letter) in shared reading. Highlight and discuss the formal
features of the language and how they are used.

Over a period of time collect examples of formal texts. Get pupils to extract and classify
examples of formal language.

Draw up a class glossary of formal language, explaining what is meant by each word or phrase
and providing quotations to exemplify use (much as the original Oxford English Dictionary was
compiled – but don’t take forty years!).

Identify and change
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Cole, Muffat, Winkie & Co.

Solicitors

347A Short Street, Wetwang

East Riding of Yorkshire WET1 4ME

Ms Keziah Wh
ite,

Exterior An
nexe,

17, Provide
nce Street (

Rear),

Wetwang WET
1 SHD

1st April 20
00

Dear Ms Whit
e,

We write to 
you on behal

f of our cli
ents, Mr and

 Mrs S. Whit
e of 17, Pro

vidence

Street, Wet
wang.

It has been 
brought to o

ur attentio
n that you h

ave, in the 
very recent

 past, cease
d

to reside wi
th our clien

ts at the ab
ove address

. Our inform
ation is tha

t, subseque
nt to a

domestic di
spute with y

our sibling
 Nathan Whit

e, the young
est son of o

ur aforemen
tioned

clients, yo
u have taken

 up residenc
e in an outb

uilding of t
he said prem

ises, a deta
ched

edifice for
merly utili

zed for the 
storage of f

ossil fuel,
 now disused

, and herein
after

referred to
 as The Coal

 Shed.

We are there
fore charge

d to enquire
 from you wh

ether this d
omestic arr

angement is
 to

be regarded
 as permanen

t or tempora
ry. Bearing

 in mind the
 fact that m

y clients ar
e,

jointly, th
e legal owne

rs of the sa
id occupied

 premises, n
amely The Co

al Shed, you
 are

asked to bea
r carefully

 in mind the
 circumstan

ce that, if 
the former a

rrangement 
is to

apply, a for
mal leasing

 agreement w
ill need to 

be drawn up,
 subject of 

course to yo
urself,

as tenant, m
aking the ne

cessary pro
vision for r

egular paym
ents of the 

required re
ntal and

service cha
rge.

We would be 
grateful fo

r your speed
y response t

o the above 
address.

Yours since
rely,

L.M. Muffat
, 

for Cole, Mu
ffat, Winki

e & Co. 



● Identify the formal language and discuss its use.
● ‘Translate’ Ms Muffat’s letter into ‘ordinary’ language.

Ensure children apply this sentence level learning in their writing.

Shared writing

Related text level objective: Y6 Term 2 T20

Imagine Kezie had employed her own solicitor instead of writing back herself. Write the solicitor’s
letter responding on her behalf (perhaps as a teacher demonstration, or a whole class composition).
Plan ideas in straightforward language first and then ‘translate’.

Continue the correspondence by writing Cole, Muffat, Winkie & Co.’s reply to the above
(perhaps as supported composition). Perhaps set some pupils the challenge of incorporating
specific words or phrases drawn from the class collection.

Y
6 

Te
rm

 2
 S

2 
(Y

6 
Te

rm
 3

 S
3)

139

The Coal Shed
HomeDear Mum and Dad,

I hate you, and I really, really hate Nat. You set yoursolicitors on me! Well, I’m not coming home. Never. I’m never
coming back until you make Nat give me my turn on thecomputer. I’m never coming back whatever the solicitors say.
And I’m not paying any rent either. That’s a joke. It’s filthy in
here. A bag lady wouldn’t live here. Anyway, I haven’t any
money. I’m only six and a half, or have you forgotten. I’m
hungry. Please leave a peanut butter sandwich and a Mars bar
outside the back door. If you don’t I’ll report you to the
social services for neglect. Can I have a torch, too. It’s dark
in here. And a blanket. I’m cold.
Your still very, very, very cross daughter,
Kezie. xxx

P.S. No kiss for Nat, definitely not.



Y6 Term 2 S4
OBJECTIVES
S4 to revise work on contracting sentences: summary; note making; editing;

Principles and explanation
● There are three main reasons why you might want to make a sentence shorter:

– to summarise it, ie reduce a text to its most important points, without going into details;
– to make notes about it, ie taking the important information from it and recording it in

shorter form;
– to edit it, so that it is more effective.

● Summarising involves writing a complete sentence, but getting down to the essence of a
longer sentence, eg:
Anybody wanting to conquer part of the country would have to capture the castles
in it before they could move on to other areas, because the soldiers who lived in
the castle controlled the surrounding countryside by riding out to frighten anyone
who complained about the local baron.
Summary:
Whoever controlled the castle controlled the surrounding countryside.

● Note making does not require the writing of full sentences, eg soldiers use castle as
base to frighten complaining neighbours so, control the castle = control the
countryside.

● Editing means making judgements about the effectiveness of the original writing, and
deciding that you can improve on it, eg If a baron wanted to take over part of the
country, he first had to take control of the castle, so that he could use it as a base
to intimidate local inhabitants.

Sentence level activities
● Look at old newspaper headlines of stories that the children know about from the previous

week. Analyse how the writer has reduced the information into so few words.
● Consider a current news topic of the day. Write a headline which captures the essence of the

subject on the basis of the above analysis.
● Find headlines on the same subject from different newspapers which shed different

perspectives on the story. Compare them. Discuss how the authors have achieved differences
in so few words.

Ensure children apply this sentence level learning in their writing.
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Shared writing

Related text level objectives: Y6 Term 2 T14, T19

● Display a page of non-fiction text and ask the children to skim read it. Summarise the first part
of the text and ask the children if they agree with your version. Ask them to contribute the rest.

● Explain that summarising a piece of fiction is possibly more difficult than most non-fiction,
because there are different aspects to consider, eg plot, setting, characterisation, author’s
intention, theme, implicit meanings, issues. Discuss how to go about summarising a fiction
paragraph, eg the first paragraph of The Secret Garden in five sentences. Decide how much
space to give to the facts and how much to Mary’s character; how to link the two together,
through cause and effect; whether to write about why the author wants a main character like
this; why she has chosen to start the book with this long attack on Mary.

● Encourage pupils to summarise by starting with note making. The notes are for personal use,
while the summary is for an audience.

● Use the idea of editing in shared and guided writing, drawing most of your examples from
pupils’ work. Ask pupils to speak and sometimes to write commentaries on the editing
process, explaining why they made the changes they did and how they feel the changes have
led to an improved end product.
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Y6 Term 2 S5
OBJECTIVES
S5 to use reading to: investigate conditionals, eg using if…then, might, could, would and their

uses, eg in deduction, speculation, supposition;
● use these forms to construct sentences which express, eg possibilities, hypotheses;
● explore use of conditionals in past and future, experimenting with transformations, discussing

effects, eg speculating about possible causes (past) reviewing a range of options and their
outcomes (future);

Principles and explanation
● A conditional sentence is one in which one thing depends upon another.
● Conditional sentences often contain the conjunction if, eg I’ll help you if I can. If the

weather’s bad, we might not go out. Other conjunctions are unless, providing,
provided and so long as.

● A conditional sentence can refer to an imaginary situation, eg I would help you if I could.
(but in fact I can’t) What would you do if you were in my position?

● The term ‘conditional’ is sometimes used to refer to the form would + verb, eg would go,
would help.

Sentence level activities
The ‘If’ game (modelling conditional sentences) 
Model: If I do this, I will (may, might, can) (be able to) do this.
Or: Unless I do this, I will not (may not, might not, cannot) (be able to) do this.
Following the pattern of the model, ask the children to create sentences explaining what they will do
if they win the lottery. (Or what they will not be able to do if they do not win it.) Who can create the
most tear-jerking sentence? Who can create the silliest one? Remember, they must follow the
pattern of the model. Give the children 5 minutes to do this.

If I win the jackpot on the lottery, I will buy a budgie for every lonely old person in the country.
If I win millions on the lottery, I will cut a Mars bar in half lengthways, suspend it in a glass tank, and
exhibit it at the Tate.

Model: If this happened, then this would (could, might) happen.
Following the pattern of the model, the children should create a sentence speculating about what
might happen (or not happen) if they were a particular famous person of their choice. Who can
create the funniest sentence? Who can create the most topical one?

If I were David Beckham, I would always have spice in my life.
If I turned into the Iron Man, I think I could fall apart.

Model: If this had (or had not) happened, then this would (could, might) have (or have
not) happened.
Following the pattern of the model, the children should create a sentence providing an excuse for
not having done their homework (or something else some grown-up has been asking them to do).
Who can come up with the best excuse? Who can think of the zaniest one?
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If my Mum hadn’t crashed the car on the way home and been so shaken up that she forgot to buy
any dog food, then the dog probably wouldn’t have eaten my pencil and I would  have finished my
homework.

If you’d bought me a goat when I wanted one, then you wouldn’t have needed anyone to mow the
lawn.

Model: If you do that, then this will (may, might, could) happen.
Following the pattern of the model, create a sentence which advises someone about what to do or
how to do something. Alternatively, they could threaten someone as to what will happen if they do
(or don’t do) something. Who can come up with the most useless piece of advice in the world? Who
can think of the most meaningless threat?

If you stay in that bath too long, you’ll turn into a rubber duck.
If you make a face and the wind turns, it’ll stay like that.

Ensure children apply this sentence level learning in their writing.

Shared writing

Related text level objectives: Y6 Term 2 T13, T14

● When reading a story, stop at a crucial point. Discuss what the characters could have done
differently and the consequences, eg If John had only…then…. Alternatively, speculate on
the choices facing the characters and their consequences, eg If Gill decides to …then….
Write up a short paragraph, using and discussing conditional sentences.

● Read and discuss Rudyard Kipling’s poem ‘If’. Write a parody of it, centred on notions of what
you need to do to succeed/survive in your school, eg:

IF you can go into assembly and sit on a hard floor for hours with a ramrod straight back …
IF you can keep your hand in the air all day without even getting asked one question …
IF you can get all your own kit back into your PE bag and not end up with two left plimsoles,…
THEN…what? 
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Y6 Term 2 T2
OBJECTIVES
T2 to analyse how individual paragraphs are structured in writing, eg comments sequenced to

follow the shifting thoughts of a character, examples listed to justify a point and reiterated to
give it force;

Related text level objectives: Y6 Term 2 T1; Y6 Term 3 T21

Principles and explanation
● See Teaching Unit 8.
● Year 6 pupils need to understand how to organise more complex chronological narratives into

several basic paragraph units which relate to story structure. This skill should extend to
narratives which do not have a simple linear chronology. They also need to be aware of, and
able to use, a range of appropriate ways of introducing and/or connecting paragraphs in these
narratives.

● Year 6 pupils need to extend and develop the use of paragraph structures and connectives in a
range of non-fiction text types, including recounts, procedures, reports and explanations,
arguments and persuasive writing. They also need to understand how individual paragraphs
can be structured, and begin to use this understanding in their own writing.

Shared writing (non-fiction)
Structuring of individual paragraphs within a text
Revisit the non-fiction paragraphing activity used for Year 3 (See Teaching Unit 9) where a list of
information about Indian elephants has to be rendered into a cohesive non-chronological report.
However, this time concentrate on the potential structuring of each individual paragraph within the
report as a whole. For example, consider the three versions of a potential third and final paragraph.

An elephant can break branches with its trunk. It breathes through it. It also uses its trunk to drink. It
sucks up water and squirts it into its mouth. Its trunk is really a nose with which it can pick up a
single berry.

The elephant’s trunk is really its nose. It breathes through it. It uses its trunk to drink, by sucking up
water and then squirting it into its mouth. It can pick up a single berry with its trunk, and can also
use it to break branches.

The elephant’s trunk is a remarkable thing. Despite its great length, it is really a nose. The elephant
breathes through it. It also uses its trunk to drink, sucking up water and squirting it into its mouth.
Although its trunk is strong enough to break huge branches, it is also so sensitive that it can pick up
a single berry. Can you do either of these things with your nose?

● With the children consider how these versions are different and how each of the three writers
has gone about the task. Is what is communicated to the reader altered by the way it is
written? Which is more effective and why? What lessons can be learned from this about how
to put a paragraph together? Consider whether there are any more things to do to improve
this paragraph.

● Try to apply the lessons learned to the task of writing the two preceding paragraphs about
Indian elephants.
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● Apply the same processes to other collections of related information, trying to meld them into
a coherent ‘rounded’ paragraph.

Shared writing (narrative)
● Using a variety of suitable fiction texts (for this purpose select texts written in continuous,

paragraphed prose rather than picture books):
– Interactively explore and discuss why the writer has used paragraphs in the way he or

she has.
– What is each paragraph telling us about? Can you give a summative ‘title’ to each

paragraph? Could you sum up the content of the paragraph in a single word?

● Map out the progression of paragraphs through a whole story. Use boxes for this to reinforce
the one paragraph per box principle.

● Stick or copy part of a story text into the middle of a large piece of paper. Make marginal
annotations which comment on the content and organisation of the paragraphs. (New
paragraph here because he is now talking about a different person./This paragraph
is describing the landscape./Uses this paragraph to move to later in the
morning./This paragraph explains why she feels the way she does./This paragraph
surprises us by suddenly introducing a new situation./Later that day used as the
link phrase.)

● Continue the approach to exploring paragraph organisation and paragraph connectives
through writing, as outlined in Year 5 (see Teaching Unit 38). Extend this into more complex
models from a range of genres, styles and periods.
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Y6 Term 3 S1
OBJECTIVES
S1 to revise the language conventions and grammatical features of the different types of text

such as: narrative (eg stories and novels); recounts (eg anecdotes, accounts of observations,
experiences); instructional texts (eg instructions and directions); reports (eg factual writing,
description); explanatory texts (how and why); persuasive texts (eg opinions, promotional
literature); discursive texts (eg balanced arguments);

Principles and explanation
● When we read, we should read as a writer. We should pick out the techniques which writers

use and store them up, so that we can use them in our own writing.
● Being able to identify the techniques, however, is only half the battle. We have to be able to say

what the effect of those techniques is, to say why the author used them. And we have to get
beyond answers like: He used it to make it more interesting and He used it to make us
read on. These answers are not good enough, not because they are not true, but because
they could apply to every situation. We need to be more specific.

● The list of techniques which can be analysed is drawn from objectives throughout the NLS
Framework for teaching, eg:
– from word level: choice of vocabulary; use of obscure or unusual words; repetition;

imagery; rhythm; alliteration; assonance;
– from sentence level: simple/compound/complex sentences; writing inferentially;

connectives; parts of speech; punctuation; tense; active/passive voice; person;
paragraphing; linking devices;

– from text level: audience; purpose; form; structure; author’s intentions; theme; issues;
design; layout; use of illustrations.

● Refer to Sections 1 and 2 in Part 3.

Sentence level activities
Analysis 1
Give pupils extracts from a selection of text types. Ask which text type each is, how they know, and
what are the key features of each.

Non-fiction texts
Review with pupils the descriptions of the six non-fiction text types provided in Module 6 of the
Distance Learning Materials and in Section 2 of Part 3 of this book. Look at examples of text which
conform precisely to the types, and others which do not, eg explanations which do not contain
causal connectives or which contain elements of instruction texts.

Narrative and poetry
Using the descriptions in Section 1 of Part 3 of this book, analyse narrative and poetry.

Analysis 2
Take a short text and do a detailed analysis. For example, use an advert as an exemplification of a
persuasive text, eg RODEO: RIDE THE RANGE (magazine advert for new range of cars). Divide the
analysis into word, sentence and text levels, ie:
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Ensure children apply this sentence level learning in their writing.

Shared writing

Related text level objectives: Y6 Term 3 T15, T19, T22

● Ask pupils to create their own advert, using the strategy outlined above.
● Ask pupils to analyse their advert in spoken and written form.
● Use the same strategies in reading and writing other text types.
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Word level 
Vocabulary

Alliteration 

Sentence level
Verb 
Colon 

Text level 
Format

Layout

TECHNIQUE

Uses words which suggest
cowboys
Repetition of ‘R’

Uses imperative form
Used to separate name from
imperative 

Block capital letters

Most of page filled with photo
of car

EFFECT

If you buy this car, you’ll be a
rugged man.
An attempt to make the phrase
memorable?

As if ordering you to buy
Cuts out words like ‘with this
car you can…’ but implies
them

Makes message seem
important, almost vital
Picture has more impact than
words

Now I’m going to decide which of the effects I
want to achieve and therefore which of the

techniques I want to use in my advert. I think my
advert will be in a magazine too, and it will be

trying to persuade teenagers to buy a particular
kind of trainer. First, at Word Level, I want to suggest 

that if you buy these trainers, you’ll be really fashionable,
just as, in the car advert, they were trying to suggest
that, if you bought the car, you’d be a real man. What

vocabulary could I use? Cool – that’s a good idea,
because it means fashionable, but it also suggests that

the trainers are good for your feet. I’ll use alliteration, too,
to make the advert memorable.

Secondly, Sentence Level, I’ll use an 
imperative verb, as if I’m ordering the readers to 
buy the trainers. Instead of a colon, perhaps I’ll 

put a dash. I think it’s more trendy.
At Text Level, typeface and layout 

will be very important.
Train hard – keep cool.



Y6 Term 3 S2
OBJECTIVES
S2 to conduct detailed language investigations through interviews, research and reading, eg of

proverbs, language change over time, dialect, study of headlines;

Principles and explanation
● Investigating the language is the best way to find out how it works, how it has changed and is

changing.
● The English language is almost infinitely flexible.

Sentence level activities
Language spotter
Introduce pupils to a range of material which will draw their attention to language itself, eg some
proverbs, a piece of Chaucer or ‘Gawain and the Green Knight’ in their original form, a recording of
someone speaking in dialect, some examples of newspaper headlines where the meaning is
telescoped or where there is a play on words.

Discussion
Discuss the different ways your pupils speak in different situations.

Collect and classify (page 156)
Collect some examples of young children speaking, either on tape or on video, and transcribe them.
Enlarge some of the examples and discuss with the children. For example, John at 31/2 said I goed in
the garden. Discuss why John may have said goed instead of went. Explain that far from simply
making a mistake, John was applying his knowledge of spoken language from words such as
played, waved, etc. John has identified a verb (even though he didn’t realise it) and added -ed.
Other investigations could include:
● specific language associated with particular places or people, eg teachers, popstars;
● making a language map of the school, by walking round it and transcribing any talk which you

hear;
● 50 different ways of saying the same thing, eg yes, no, go away;
● specific language features of soap operas, advertising, magazines, etc.;
● clichés:

– the effects of ICT on language;
– the puns in newspaper headlines and the names of companies, eg a hairdressing salon

‘Hair Today; Gone Tomorrow’;
– examples of ‘incorrect’ English;
– jokes and how they work, eg ‘Doctor, Doctor, I think I’m a pair of curtains!’ ‘Pull

yourself together, man!’
– a comedian’s routine, including catchphrases, eg ‘You couldn’t let it lie…’ 
– rewrite a classic text in modern idiom or a rap poem in standard English;
– write a story without using the letter ‘e’;
– collect examples of dialect and look at a dialect map;
– slang;
– new words and new meanings, eg naff, wannabe, awesome;
– compare the language of boys’ and girls’ magazines;
– analyse the text of a pop song.

Insist that pupils describe, analyse and explain as well as collect.
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Ensure children apply this sentence level learning in their writing.

Shared writing

Related text level objectives: Y6 Term 3 T22

● Children can use their discoveries from the sentence level investigations above as a model for
a piece of writing of their own, eg to write their own pop song, newspaper headlines, jokes.

● Experiment with writing dialogue using dialect and possibly incorporating accent into the
spelling. This may necessitate changes in the use of vowels. It will certainly require a creative
use of the apostrophe to signify omission. The important thing to remember is consistency:
‘You’re not going out’ becomes ‘Thaa’s not gaan aat.’.
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