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Assessment for learning (AfL) 8 
schools project
As we approach the final evaluation 
of the cross-phase Strengthening 
Transfers and Transitions Pilot 
Programme, analysing the impact 
of our activities, thinking about 
how we build capacity and sustain 
improvement in our future work, it may 
be useful to reflect on the Assessment 
for learning 8 schools project report 
to assist us in shaping our thinking 
around these processes. 

The project
The AfL 8 schools project was an 
action research project (July 2005–
October 2006) which sought to identify 
(through professional dialogue and 
collaborative working with teachers, 
school leaders and LAs) what helps 
pupils develop as motivated and 
effective learners. It also sought to 
identify how AfL can be successfully 
developed in a whole-school capacity.

Voices
An interesting aspect of the summary 
report was the use of ‘voices’ in 
reflecting the experiences of all 
stakeholders as exemplified in the 
following extracts from the report.

In undertaking the research it was 
recognised that to develop practice 
at every level you needed to engage 
people at every level and listen to 
what they said. The quotes in green 
boxes are examples of feedback from 
participants.
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Pupil tracking in Leeds

Pupil voice
‘Teachers give you small 
steps, like a ladder, you only 
have to do little things but 
know you will get there if you 
do.’ 

‘It’s not just about knowing 
you have to go to a house, 
it’s knowing how to get to 
the house.’ 

‘Yes, like climbing a 
mountain, teachers need to 
explain that if you try to take 
the short route you will be 
in big trouble but if you take 
the right long route you will 
get there.’ 

‘Some teachers write…what 
we need to do to improve. 
It’s much more helpful than 
just ticks or grades.’
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Teacher voice
‘What makes the biggest 
difference to the higher-
attaining classes is dialogue: 
not just teacher–pupil 
dialogue, but pupil–pupil 
dialogue and pupil-led 
dialogue. The teacher giving 
the learning objective and 
the outcome but the pupils 
deciding where they’re going 
to take that. Pupils see that 
it is independent learning 
and see themselves as 
independent learners, and 
they see that they’re getting 
something out of it so it’s 
really motivating.’

School senior leader 
voice
‘If I had to pick one thing it 
would be the way the pupils, 
of all abilities, talk about their 
learning…they’re actually 
better than some staff. They 
have a really good idea about 
what lessons should involve. 
When pupils start by saying 
“I feel more motivated in my 
learning when…” you know 
you’ve made a difference. 
They are now much more 
critical of us as providers of 
their education. It’s essential 
to invest in the pupil voice as 
part of personalising learning.’

LA voice
‘When we began the project, 
the school was receiving 
support to help it to exit 
special measures. Using AfL 
as a vehicle for whole-school 

improvement contributed to 
the school exiting well within 
the allocated timescale. 
The very positive Ofsted 
inspection before Easter 
supports our evidence of 
the improvements made to 
the quality of learning and 
teaching. The school now 
has the internal capacity 
to sustain its own self 
improvement.’

‘The project has helped all 
involved within the school to 
improve their understanding 
of both the relationship 
and distinction between 
assessment of learning and 
assessment for learning.’

‘The project has promoted 
a shared understanding of 
the language and practice 
of AfL. This has improved 
consistency (of practice) 
across the school by 
ensuring a common focus 
and commitment.’

Secondary National 
Strategy – regional 
adviser voice
‘I have learned more about 
developing AfL in the 
classroom to impact on 
standards and learned more 
about leading and managing 
whole-school change during 
this project than I have from 
anything else I can think 
of…in discussions; pupils, 
teachers and school leaders 
immediately relate to the 
issues and can see the sense 
of what we have learned to 
help resolve these.’

Implications for the 
Transfers and Transitions 
Pilot Programme
In terms of pedagogical continuity 
between key stages, the findings of this 
report are fundamental to the work that 
is presently going on in the pilot and will 
be of equal significance to the future 
strengthening of transfer and transition 
practices.

In evaluating our work, the use of the 
‘voice’ should similarly play a central 
role and build on the work that pilot 
LAs are presently embarking upon with 
pupil and parent questionnaires.

The style of the Assessment for 
learning 8 schools project report 
should inform debate about the format 
of our final evaluative report.

We have already established the 
important interrelated connections 
between AfL, personalised learning 
and effective transfer and transition 
practices.

The AfL 8 schools project report 
is available for download from:
www.standards.dcsf.gov.uk
www.teachernet.gov.uk/
publications
Copies may be available from:
DCSF Publications
Tel: 0845 60 222 60

Fax: 0845 60 333 60

Textphone: 0845 60 555 60

e-mail: dcsf@prolog.uk.com

Ref: 00067-2007BKT-EN

© Crown copyright 2007
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‘Setting appropriately challenging targets 
through the analysis of pupil performance 
data and establishing rigorous monitoring 
and tracking systems are the first critical step 
towards ensuring that the learning needs of all 
pupils are met.’

(Tracking for Success Ref: 1545-2005FLR-EN)

The schools have jointly identified what information is 
needed to facilitate pupil progress across transfer and the 
headteacher of one of the primary schools, has designed 
a pupil-tracking system to ensure continuity of assessment 
and target-setting from one school to another.

The system contributes directly to teachers’ planning 
for continued pupil progress from Year 1 to Year 6. Its 
simple tables and charts enable quick and accurate 
targeting. Alignment with a complementary target-setting 
package provides a system for identifying and monitoring 
expectations of pupil learning in writing, reading and 
numeracy.

The simplicity of the system makes termly updating of 
pupils’ progress manageable, enabling teachers to align 
their tracking of pupil progress with curricular target-setting. 
It uses prior attainment and age-related expectations to 
support the identification of children who are underachieving, 
those who need targeted support, those who are ‘on track’ 
and those who are exceeding expectations. 

Termly input of data provides an early warning of 
underachievement and the tracking of individual and class 
progress over time supports the identification of effective 
learning and teaching strategies. 

Plotting trajectory provides a post-transfer teacher with a 
valuable insight into the pace at which a child assimilates 
learning. It informs discussions between the primary and 
middle school teachers and adds a layer of sophistication to 
target-setting.

A middle school and its five partner primary schools in 
Suffolk have developed a family-of-schools-wide system for 
tracking pupils’ progress and informing planning.

A commitment to personalised learning requires an 
understanding of pupils’ potentials. 

Effective pupil tracking across transfer requires a common 
approach amongst partner schools and a sense of shared 
responsibility for the progress of all the children involved.

A family of schools in Suffolk, consisting of five primary 
schools and a middle school, are working together to ensure 
that every child has the best chance of continued progress. 
Collective responsibility is at the core of their collaboration. 
Each term the headteachers spend a day together planning 
how they will improve the learning of all pupils. 

Pupil tracking in Suffolk

Year 1
P1

P4

P7

1b

2b

3b

4b

5b

6b

Year 2 Year 3 Year 4
Point of transfer

Year 5

Pupil attainment after
one term of Year 6

Year Group Year 1 Year 2 Year 3 Year 4 Year 5
1b 2c 3c 4c 5a

Year 6
Level Achieved

Pupil X

Average 
Expectations

Year 6

Monitoring progress termly may give an indication of underachievement early in the year
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P7

5

Year 4 Levels

4

3

2

1

0

P8 1c 1b 1a 2c 2b 2a 3c 3b 3a 4c 4b 4a 5c

Age-related expectations

Ahead

In line with

Below

Significantly below

Child’s Name
Graph of attainment for Year 4 

Year 4 Levels

Pupil A

Science

PSCHE

PE

Music

DT

Art

P4
P7

ICT

RE

History

Geography

L1
L2
L3

L4

L5
L6

At a glance – pupils’ attainment in relation to age-related expectations

The family of schools is already looking to improve on the system for the next 
transfer. A radar chart showing the strengths in non-core subjects will provide a 
fuller understanding of how a child learns best.

The key to making this family-of-schools-wide system work is trust. The close 
working relationship between the school leaders and their steadfast commitment 
to work for the benefit of all the children, whichever school they attend, provides 
the platform for successful transfer. The middle school does not retest its new 
arrivals on entry in Year 5. Data provided by the first schools is augmented with 
supplementary information and professional dialogue. The priority is to use the 
information to support planning and then to get on with the learning and teaching.
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The new secondary curriculum

The new secondary curriculum 
encourages more flexible and engaging 
ways of planning and organising the 
curriculum for learners. Assessment 
practices will need to be able to 
respond to this flexibility and identify 
where pupils are making progress, 
not just within subjects but across 
them, especially in the key concepts, 
processes and skills.

How will this impact on transfers and 
transitions given that a number of LAs 
in the pilot programme are beginning, 
evolving or thinking of adopting a 
competency/skills-based curriculum  
for Year 7?

Greater flexibility and 
coherence
To give schools greater flexibility to 
tailor learning to their learners’ needs, 
there is less prescribed subject content 
in the new programmes of study. 
Pupils will still be taught essential 
subject knowledge. However, the new 
curriculum balances subject knowledge 
with the key concepts and processes 
that underlie the discipline of each 
subject.

Greater personalisation 
through assessment 
and qualifications
To ensure that assessment supports 
teaching and learning, the new 
curriculum encourages a range of 
approaches to assessing learners’ 
knowledge, skills and understanding. 
The increased flexibility will give 
teachers more opportunities to 
focus on assessment for learning 
and to provide greater support and 
increased challenge for those who 
need it.

Greater personalisation of 
assessment will increase learners’ 
engagement, enabling them to show 
what they can do, and open doors to 
higher achievement.

New opportunities
The new curriculum provides a 
common entitlement across the 
country for all pupils aged 11–16. 
There is less prescribed content in 
order to provide 
sufficient 
flexibility for 
schools to 
design their 

curriculum 
to match 

the needs of learners, and the local 
context. The flexibility can be used 
to help pupils who need additional 
support, especially with literacy and 
numeracy, and to provide others with 
more in-depth study and challenge.

Development of personal, learning 
and thinking skills will become an 
integral part of enhancing learners’ 
knowledge and understanding across 
the curriculum, giving teachers greater 
opportunities to help all of their learners 
secure the skills they need for life and 
work.

Assessing work across 
subjects
There are good reasons for casting 
the assessment net more widely on 
some occasions and assessing pupils’ 
work across subjects. This can take a 
variety of forms, but generally involves 
the recognition of pupils’ achievements 
in different contexts. This can increase 
pupil motivation because assessing 
work across subjects involves the 
teacher playing a different assessment 
role depending on the context and 
focus of pupils’ work. Assessment 

across subjects may occur when 
pupils’ work in several subjects is 

assessed by the same teacher.
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This approach can occur as a matter of 
course where, for example, the Year 7 
curriculum is taught and assessed by a 
small number of teachers in a generalist 
role in order to help bridge the 
transition gap between Key Stages 2 
and 3. It is also often used by schools/
teachers who adopt a thematic or 
integrated approach to all or part of the 
curriculum, for all or part of the time.

Increased flexibility will give greater 
time and freedom for teachers to use 
their professional judgement to decide 
how to assess their learners. They will 
be able to personalise assessment, 
ensuring that it supports learning and 
enables all students to make progress 
and achieve. They will also be able to 
help learners recognise the progress 
they are making within, across and 
beyond subject disciplines, broadening 
the measures of success.

The impact
Schools should consider how the 
opportunities provided by the new 
secondary curriculum could allow them 
to design a curriculum that learners find 
is more relevant, provides the support 
and challenge they need, and better 
meets their interests and aspirations.

Greater relevance can increase 
engagement with learning, and help to 
raise standards. If learners enjoy school 
more, their behaviour and attendance is 
likely to improve, their progress through 
school will be smoother and more are 
likely to move on to further and higher 
education.

For information about the programmes 
of study and supporting material for the 
new secondary curriculum visit:

www.qca.org.uk/curriculum

Strengthening transfers 
and transitions
The new secondary curriculum gives 
us an exciting opportunity to ask some 
fundamental questions about how we 
maximise potential for all of our young 
people post-Key Stage 2.

What skills need to be developed 
across the curriculum from the 
secondary base that is Year 7 to deliver 
future success in all subjects?  

How can a personalised and 
continuous learning journey from Key 
Stage 2 to 3 be incorporated into future 
curriculum design and what generic 
lessons can be learnt for transitions 
between all key stages in the future?

These will be interesting questions 
as we evaluate the work of the 
Strengthening Transfers and Transitions 
Pilot Programme and significant 
questions as LAs and schools look to 
build capacity and sustain improvement 
in strengthening transfers and 
transitions beyond the pilot.
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Tracking pupil progress
Two secondary schools and ten partner primary schools, 
situated in an area of social deprivation in Leeds, have 
been working on strengthening the tracking of pupil 
progress on transfer to Key Stage 3, with one primary 
headteacher taking a significant lead role in the action 
research pilot project.

This involved joint moderation of writing and mathematics 
across Year 6 and Year 7. This took place in June 2007, 
with support from primary and secondary consultants from 
the LA.

Establishing professional trust
Primary schools sent end of Year 7 targets to partner 
secondary schools at the same time as the Key Stage 2 
teacher assessments. Interestingly, in the lead primary 
school, these targets were shared with parents in a 
particular way: a full explanation of the targets and how 
they would be monitored was sent home alongside Year 
6 reports with the full agreement of the partner secondary 
schools. 

Agreement at headteacher level saw procedures 
established in the secondary schools to ensure that targets 
were being used at classroom level to inform planning for 
the pupils.

For those pupils identified as having significant behavioural 
difficulties, individual behaviour plans were written in cross-
phase meetings of teachers at the end of Year 6 and they 
were reviewed early in Year 7.

Planning next steps and beyond  
the pilot 
To ensure both continuity and standardisation, a second joint 
moderation of Year 6 and Year 7 writing and mathematics 
is to take place in November 2007. The secondary schools 
are to provide samples of work from transferred pupils, and 
primary schools are to provide current samples of Year 6 
work, displaying the standards achieved when pupils are not 
being ‘coached for the national tests’.

Year 7 pupil interviews about their experiences of transfer 
to secondary school take place in the second half of 
the autumn term. These will be conducted by a primary 
assistant headteacher and will be shared with the schools.

End of Year 7 assessments will be sent to the primary 
schools to evaluate pupil progress in writing and numeracy. 
Joint discussion of this evaluation and all the procedures for 
consultation and target-setting are now in place to inform 
next year’s actions. 

Additional activities to support transfer
A transfer conference took place in October 2006, with good 
attendance from both primary and secondary colleagues in 
this family of schools. This was a good base from which to 
further develop partnership working.

With PSA support, in one of the ‘super output’ areas, a DVD 
on transfer was made with parents and pupils. This will be 
very important when evaluating this year’s work and planning 
for future improvements.

These pupils, now in Year 7, are to take part in a project with 
Year 6 on the topic of career aspirations. This is a significant 
area of concern to the lead primary headteacher. This will 
include interviews with current Year 11 pupils on their school 
experiences and potential career pathways.

Partnership working in one area always has the potential to 
extend to other areas of mutual concern, to the benefit of all 
stakeholders.

Pupil tracking in Leeds



Ref: 00840-2007DWO-EN-01

© Crown copyright 2007

Produced by the  
Department for Children, Schools and Families 
www.dcsf.gov.uk

www.standards.dcsf.gov.uk

The content of this publication may be reproduced 
free of charge by schools and local authorities 
provided that the material is acknowledged as  
Crown copyright, the publication title is specified,  
it is reproduced accurately and not used in a 
misleading context. Anyone else wishing to reuse 
part or all of the content of this publication should 
apply to OPSI for a PSI licence.

The permission to reproduce Crown copyright 
protected material does not extend to any  
material in this publication which is identified  
as being the copyright of a third party.

Applications to reproduce materials from this 
publication should be addressed to:

OPSI, Information Policy Team, 
St Clements House, 
2–16 Colegate, Norwich NR3 1BQ 
Fax: 01603 723000 
e-mail: hmsolicensing@cabinet-office.x.gsi.gov.uk 
www.opsi.gov.uk/click-use/index.htm

Disclaimer

The Department for Children, Schools and Families 
wishes to make it clear that the Department and 
its agents accept no responsibility for the actual 
content of any materials suggested as information 
sources in this publication, whether these are in the 
form of printed publications or on a website.

In these materials icons, logos, software products 
and websites are used for contextual and practical 
reasons. Their use should not be interpreted as 
an endorsement of particular companies or their 
products.

The websites referred to in these materials existed  
at the time of going to print.

Please check all website references carefully to 
see if they have changed and substitute other 
references where appropriate.


